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Name of head of school Mrs. Mary Catherine Chua 

Name of school The Beacon School IB school code 2224 

Date 10-05-2018 IB programme PYP 

Student ages in 
which all students 
are engaged in PYP 

3-4 4-5 5-6 6-7 7-8  8-9 9-10 10-11 11-12 

Dear head of school 
 
Thank you for completing the self-study process for programme evaluation. 
 
The aim of programme evaluation is for the IB to ensure on a regular basis that the standards and practices of the programme are being maintained. The IB is aware that for 
each school the implementation of an IB programme is a journey, and that the school will meet these standards and practices to varying degrees along the way. However, it is 
expected that the school makes a commitment towards meeting all the standards, practices and programme requirements. 
 
The present report is based on the analysis of the self-study questionnaire and supporting documents, together with the findings of the school visit. This report reflects on the 
self-study submitted by the school, including the process and the conclusions that the school reached. 
 
The report is structured according to the document titled Programme standards and practices. 
 
The report includes the following: 

• Feedback on the self-study process: Analysis of the self-study process carried out by the school. 

• Commendations, recommendations, matters to be addressed (MTBA): A list of those practices and programme requirements that resulted in commendations, 
recommendations or matters to be addressed, together with: 

o the commendation, recommendation or matter to be addressed 
o related finding(s) 
o indication of recommendations that are repeated from the previous report (whether from authorization or evaluation) 
o indication of whether the school has already included appropriate actions for the identified recommendations or matters to be addressed in their action plan 
o indication of the evidence to be provided by the school in case of matters to be addressed. 

• Conclusions: A table of conclusions for each standard. If there are matters to be addressed by the school within the standard, it will require significant attention. 

Outcome of the evaluation process of your school 



You will find the report related to your school in the pages that follow. 
 

 
 
Based on the findings included in the report, the IB has not identified any matters to be addressed.  

With regard to the recommendations mentioned in the report, the school is expected to incorporate these into their action plan for the new five-year cycle. 
 
We trust the information found in this report will support the school in its continued implementation and enhancement of the IB programme.  
 
Yours sincerely 
 
Director, IBWS 
 

 
 
Process of the school's self-study 
 

  Visiting Team 

Timeline: The self-study took place over at least 12 months. 13 

Stakeholders involved: Those involved in the organization and implementation 
of the programme contributed to this process: members of the governing body, 
administrators, teaching and non-teaching staff, students and parents. 

Yes 

Gathering evidence: The self-study is evidence based, drawing on existing 
school documentation and reflecting actual practice in the school during the 
period under review. 

Yes 

Reflection in teams: Meetings were organized, allowing time for reflection, 
discussion and collation of evidence, if applicable. 

Yes 

The levels of implementation of practices: The school has provided descriptors 
for assessing the practices. 

Yes 

  

 
 
 
 
 
 
 
 



Section A: Philosophy 

Standard A 

The school’s educational beliefs and values reflect IB philosophy. 

 

Practice 3 The school community demonstrates an understanding of, and commitment to, the programme(s). 

Findings of the team Conversations with teachers and the pedagogical leadership team demonstrate their understanding of the programme and its implications for the 
school. Conversations with the board of trustees demonstrate their understanding and strong commitment of the programme and its implications for 
the school.  The board of trustees are appointed to ensure continuity of the programme and continued commitment. Some members of the board of 
trustees have participated in workshops provided by the school to further enhance their understanding of the programme. The board of trustees can 
give examples of how they are ambassadors for the school, and work towards developing a deeper understanding for the IB programme in the wider 
community, including working with local educational authorities. Students from the PYP and MYP programme clearly articulate their understanding 
and commitment to the PYP programme. They can give examples of how they share with understanding with their parents and the wider community. 
Parents can give examples of how the programme has enhanced their child's engagement with, and positive attitude towards, learning. Parents 
explained how they were strongly committed to the programme because of its impact on their child.   

Commendations The school community continues to demonstrate a strong commitment towards the programme and continues to work towards developing a strong 
understanding of the programme within its school community and within the wider local community. 

Support in IB 
Documentation 

Making the PYP happen: Pedagogical leadership in a PYP school, p. 2 

 

 

Practice 3e The school demonstrates a commitment to transdisciplinary learning. 

Findings of the team Through conversations with the pedagogical team and teachers, there is a commitment to the philosophy of transdisciplinary learning. The current 
timetables are structured in a way that do not allow for blocks of uninterrupted learning that would strengthen the transdisciplinary nature of the 
programme.  Through conversations with teachers, it is evident there has been some changes to how the timetable is developed, which has hindered 
their ability to be flexible in their approach to planning for block inquiry and / or an authentic transdisciplinary approach to learning. The number of 
single-subjects and the sharing of space has resulted in a more restricted timetable for some grade levels. Conversations with some teachers 
indicate a misunderstanding regarding authentic links to the homeroom units of inquiry. The Beacon Primary Curriculum Map document 
demonstrates evidence of both authentic links that enhance the learning, and links that do not demonstrate a true understanding of transdisciplinary 
learning. Through discussions with the PYP Coordinator, it was acknowledged that this was an area for growth. 

The IB Recommends 
that 

The school should continue to demonstrate a commitment to transdisciplinary learning, ensuring that timetables reflect the transdisciplinary nature of 
the programme, and provide teachers with further support in developing their understanding of transdisciplinary learning and authentic links where 
such links enhance the learning for the students.   



Support in IB 
Documentation 

Making the PYP happen: A curriculum framework for international primary education, pp. 5–7 
 
Making the PYP happen: Pedagogical leadership in a PYP school, p. 3 
 
Developing a transdisciplinary programme of inquiry 

 

Practice 5 The school promotes responsible action within and beyond the school community. 

Findings of the team The school has had a long-standing relationship with a local public school, with PYP students providing outreach through feeding and tutorial 
programs.  In addition, the school organizes joint sports and recreational activities with public school students. The school partnered with Ang Misyon, 
a group that provides classical music education to underprivileged youth. On Saturdays, the school hosts music lessons for students from public 
schools in Taguig. The school community came together to donate cash and relief goods to those affected by Typhoon Pablo and after Typhoon 
Lawin, the student council organized a drive of relief goods distributed to affected areas in the north of the country through the Red Cross. The 
teachers from the school provided one-day professional development workshop (Creating a Print Rich Environment- Using Environmental Print in Our 
Classrooms) for 40 elementary school teachers from GABES. The Beacon Parent Association shared with the visiting team their fundraising and 
support by creating a music room for the local elementary school nearby. 

Commendations The school is commended for promoting responsible action within and beyond the school community. 

Support in IB 
Documentation 

Making the PYP happen: A curriculum framework for international primary education, pp. 25–27 
 
Making the PYP happen: Pedagogical leadership in a PYP school, p. 10 

 
 
 

  

Conclusion of the IB 
 
Based on the analysis of the self-study questionnaire, the supporting documents and the findings of the school visit: 

  

Standard A 

The school’s educational beliefs and values reflect IB philosophy. 

  School’s conclusion IB conclusion 



School’s progress with regard to IB 
recommendations for this standard from the 
previous evaluation process or from authorization.  

• No recommendations 
were made from the 
previous evaluation 
process or from 
authorization. 

Conclusion • Shows satisfactory 
development 

• Shows satisfactory 
development 

  

Section B: Organization 

Standard B1: Leadership and structure 

The school’s leadership and administrative structures ensure the implementation of the IB programme(s). 

 

Practice 2 The school has developed a governance and leadership structure that supports the implementation of the programme(s). 

Findings of the team Conversations with the board of trustees, pedagogical leadership team, coordinator and staff reflect the support given to teachers in implementing the 
programme. The board of trustees supported the appointment of a community relations coordinator to enhance the enrolment process, educating 
parents regarding the philosophy of the school and working closely with the student learning services team to ensure adequate support for new 
students is available as needed. The board of trustees supported the appointment of a K-8 learning coordinator to facilitate the continuity of learning 
across both the PYP and MYP programme, as well as developing cohesive documents across K- 8 subject areas. The K-8 learning coordinator 
supports teachers in their teaching and learning practices, as well as in utilising the written curriculum when planning. A PYP coordinator assistant 
has been appointed to support the PYP coordinator in her administrative duties such as events and field trip coordination, enabling the PYP 
coordinator to have a greater focus on the implementation of the programme. Members of the pedagogical leadership team express that they are 
empowered by the school in making decisions for the proper implementation of the programme.   

Commendations The school has developed a strong governance and leadership structure that supports all aspects of the implementation of the programme.   

Support in IB 
Documentation 

Making the PYP happen: Pedagogical leadership in a PYP school, pp. 8–18 

 

Practice 4 The school has appointed a programme coordinator with a job description, release time, support and resources to carry out the responsibilities of the 
position. 

Findings of the team Conversations with the PYP coordinator indicate sufficient time and resources are allocated in order for her to carry out the responsibilities of the role. 
Conversations with teachers indicate that the PYP coordinator and the K-8 learning coordinator devote time to support them, particularly through the 
collaborative planning process. The appointment of a K-8 learning coordinator facilitates the continuity of learning across both the PYP and MYP 
programme, as well as developing cohesive documents across K- 8 subject areas. A PYP coordinator assistant has been appointed to support the 



PYP coordinator in her administrative duties such as events and field trip coordination, enabling the PYP coordinator to have a greater focus on the 
implementation of the programme. 

Commendations The school appointed positions of a programme coordinator, a K-8 learning coordinator and a PYP coordinator assistant allow for the effective 
implementation of the programme.  

Support in IB 
Documentation 

Making the PYP happen: Pedagogical leadership in a PYP school, pp. 5–18 

 

 

Practice 5b The school develops and implements an assessment policy that is consistent with IB expectations. 

Findings of the team The following agreements are established and understood by all members of the pedagogical leadership team and teachers: 

• structure of assessment 

• frequency of assessment 

• what will be assessed 

• responsibility for assessment 

•  recording, analysis, reporting of and access to assessment information 

•  review cycle for assessment policy. 

While many practices in the school are aligned with the assessment policy, some teachers acknowledge that these were not yet consistent across the 
school, and further development of formative assessment and feedback would benefit the community. Assessment guidelines are reviewed to ensure 
practice matches the assessment policy and some teachers were able to describe how they were involved in the review. Some teachers are aware of 
the policy and refer to it in conversations.    

The IB Recommends 
that 

The school should ensure that all teachers are familiar with the documented assessment policy, and that it is implemented consistently across the 
school. 

Support in IB 
Documentation 

Making the PYP happen: A curriculum framework for international primary education, p. 54 

 
 
 

  

Conclusion of the IB 
 
Based on the analysis of the self-study questionnaire, the supporting documents and the findings of the school visit: 



  

Standard B1 

The school’s leadership and administrative structures ensure the implementation of the IB 
programme(s). 

  School’s conclusion IB conclusion 

School’s progress with regard to IB 
recommendations for this standard from the 
previous evaluation process or from authorization.  

• No recommendations 
were made from the 
previous evaluation 
process or from 
authorization. 

Conclusion • Shows satisfactory 
development 

• Shows satisfactory 
development 

  

Section B: Organization 

Standard B2: Resources and support 

The school’s resources and support structures ensure the implementation of the IB programme(s). 

 

Practice 2 The school provides qualified staff to implement the programme(s). 

Findings of the team Conversations with the pedagogical leadership team indicate that systems are in place for ongoing development and training of teachers to ensure 
that they are qualified to teach the programme.  The school provided a qualified K-8 Learning Coordinator to support PYP and MYP alignment, staff 
induction and ongoing mentoring of teachers new to the school or PYP programme, and to support parents in their understanding of the PYP during 
the admissions process. Conversations with the pedagogical leadership team indicate their commitment to building teacher capacity through their 
professional development model, which includes the ongoing collaboration with consultants such as Tania Lattanzio, a local consultant, Hysper Lapid 
for mathematics and Jane Alterman for science. The school seeks to hire and retain staff with experience of the programme. Where this is not 
possible, the school has set up a system by which teachers may be hired as educational assistants or permanent relief teachers, to gain experience 
with the programme, before appointing them as permanent homeroom or single-subject teachers. The school succeeds in maintaining qualified staff 
through its commitment to employing and supporting local teachers to build an understanding of, and implementation of, the programme.   As well as 
whole staff professional development, the school provides single-subject focused professional development to further support and enhance these 
areas. In conversations with single-subjects and the pedagogical leadership team, these are scheduled over a 3-year period. The Visual Arts and 
Technology team had professional development in 2017. Physical Education and Music were planned for 2018 and 2019. 

Commendations The school provides relevant opportunities for staff to gain the qualifications necessary to support them in implementing the programme.   

Support in IB 
Documentation 

Making the PYP happen: Pedagogical leadership in a PYP school, p. 13 

 



Practice 6 The library/multimedia/resources play a central role in the implementation of the programme(s). 

Findings of the team The school's library/multimedia/resource centre is equipped with print and electronic resources that support the implementation of the programme 
from a resource perspective. The school library/multimedia/resource centre librarian operates with a fixed schedule teaching one library lesson per 
week per class. The library/multimedia/resource centre's fixed schedule does not allow the librarian to support the units of inquiry authentically with 
"just in time" information literacy skills teaching, but rather teaching information literacy skills "just in case" they are required in the future.  The library 
fixed schedule does not allow the librarian to attend collaborative planning meetings to fully support the Programme of Inquiry. 

The IB Recommends 
that 

The school should review the fixed library schedule to ensure the library/multimedia/resources has a central role in the implementation of the 
programme.   

Support in IB 
Documentation 

Making the PYP happen: A curriculum framework for international primary education, p. 43 

 

 

Practice 8 The school provides support for its students with learning and/or special educational needs and support for their teachers. 

Findings of the team The school provides support for its students with learning and/or special educational needs and support for their teachers through the employment of 
Student Study Team. Members of the Student Learning Services (SLS) team and Guidance Counselors are directly involved with a particular student 
for whom SLS services may be needed.  The school's Student Learning Services team of educators specialize in meeting learning support 
requirements. They collaborate and coordinate closely with classroom teachers, parents, and outside professionals who are in a student’s team. A 
Student Learning Services Adviser (a member of the SLS team), is assigned to oversee the progress of particular students in the program. While 
more than one teacher may provide support to any particular student, each student will be assigned one adviser. The Student Learning Services 
team are involved in the admissions process, to ensure students who may need extra support, are provided with the necessary help from the 
beginning of their enrolment at Beacon. The SLS team also provide the teachers with ongoing professional development and support.   

Commendations The school provides extensive support for its students with learning and/or special educational needs and support for their teachers.     

Support in IB 
Documentation 

Making the PYP happen: Pedagogical leadership in a PYP school, p. 11 

 

Practice 9 The school has systems in place to guide and counsel students through the programme(s). 

Findings of the team Teachers are aware that they have the responsibility to support each student’s personal, social and physical development through all learning 
engagements. The school's inclusion policy identifies support services available to guide and counsel students through the programme. The school 
appointed two full-time Guidance Counselors dedicated to supporting students and parents in the PYP programme. The MYP Counselor supports the 
Grade 5 students with the transition into MYP. The K-8 Learning Coordinator also supports the students through the transition from PYP to MYP 



Commendations The school has systems in place to guide students and parents through the programme, and provides support for the students' wellbeing. The school 
has systems in place to support the students through their transition between PYP and MYP 

Support in IB 
Documentation 

Making the PYP happen: A curriculum framework for international primary education, p. 112 

 

Practice 10+10a The student schedule or timetable allows for the requirements of the programme(s) to be met. 
 
a. The schedule or timetable allows for in-depth inquiry into the transdisciplinary and disciplinary dimensions of the curriculum. 

Findings of the team The school has implemented an automated programme to develop students timetables rather than the manual development of timetables. The 
current student timetable across the school does not enable teachers to focus on both the transdisciplinary and disciplinary areas of the programme. 
Teachers express that the current student schedule does not enable them to focus on both the transdisciplinary and disciplinary areas of the 
programme. Conversations with some teachers confirm the availability of sufficient time for inquiry, while others expressed challenges they faced with 
the frequent movement of their students to single-subject lessons.   

The IB Recommends 
that 

The school should review the student schedule or timetable to enable teachers to optimize time for student inquiry.   

Support in IB 
Documentation 

Making the PYP happen: A curriculum framework for international primary education, p. 14 

 
 
 

  

Conclusion of the IB 
 
Based on the analysis of the self-study questionnaire, the supporting documents and the findings of the school visit: 

  

Standard B2 

The school’s resources and support structures ensure the implementation of the IB 
programme(s). 

  School’s conclusion IB conclusion 

School’s progress with regard to IB 
recommendations for this standard from the 
previous evaluation process or from authorization.  

• No recommendations 
were made from the 
previous evaluation 
process or from 
authorization. 



Conclusion • Shows satisfactory 
development 

• Shows satisfactory 
development 

  

Section C: Curriculum 

Standard C1: Collaborative planning 

Collaborative planning and reflection supports the implementation of the IB programme(s). 

Practice 3 Collaborative planning and reflection addresses vertical and horizontal articulation. 

Findings of the team The planning process allows teachers to collaborate and reflect on the vertical and horizontal articulation of the programme. Homeroom and single 
subject teachers are able to describe how the planning process allows them to collaborate and reflect on the vertical and horizontal articulation of the 
programme. Teachers and the pedagogical leadership team can describe how the orientation schedule at the beginning of each school year allows 
for reviewing and reflecting on the vertical and horizontal articulation of the programme. Teachers explained how the ongoing collaboration with their 
consultant, Tania Lattanzio, has supported the vertical articulation of the programme as well as horizontal planning of the units of inquiry.   

Commendations With the support and guidance from the pedagogical leadership team and school consultants, collaborative planning and reflection includes a 
systematic approach to ensuring balance and articulation within the transdisciplinary programme of inquiry.   

Support in IB 
Documentation 

Developing a transdisciplinary programme of inquiry, pp. 8–9 

 

Practice 3a There is a systematic approach to integration of the subject-specific scope and sequences and the programme of inquiry. 

Findings of the team Subject scope and sequence documents are documented, and the literacy and mathematics scope and sequence are published on Managebac. 
These documents are of considerable length. Some of the other subject-specific scope and sequence documents are found in a variety of different 
online platforms such as Google sites or the school's intranet. Some teachers can describe the process by which the subject-specific scope and 
sequence documents are integrated with the programme of inquiry. The K-8 Learning Coordinator described how she supported the teachers in 
integrating literacy and mathematics into the programme of inquiry. The pedagogical leadership team describe their ongoing plans to further develop 
a systematic approach to the integration of the subject-specific scope and sequences and the programme of inquiry.  Written documentation and 
conversations with teachers provide evidence that some integration of subject-specific links and the programme of inquiry may need to be reviewed 
to ensure it is authentic integration and enhances the learning for the students. 

The IB Recommends 
that 

The school should further develop a systematic approach to integrate the subject-specific scope and sequence expectations with the programme of 
inquiry to ensure integration is authentic. The school should work towards consolidating all necessary curriculum documents in one area, such as 
Managebac, for easy access.   

Recommendation 
repeated from 
previous report 

Yes 



School included 
appropriate action in 
Action Plan 

Yes 

Support in IB 
Documentation 

Developing a transdisciplinary programme of inquiry, pp. 8–9 
 
Subject-specific scope and sequence documents 

 

 
 
 

  

Conclusion of the IB 
 
Based on the analysis of the self-study questionnaire, the supporting documents and the findings of the school visit: 

  

Standard C1 

Collaborative planning and reflection supports the implementation of the IB programme(s). 

  School’s conclusion IB conclusion 

School’s progress with regard to IB 
recommendations for this standard from the 
previous evaluation process or from authorization.  

• The school has taken 
into consideration the IB 
recommendations from 
the previous evaluation 
process or from 
authorization. 

Conclusion • Shows satisfactory 
development 

• Shows satisfactory 
development 

  

Section C: Curriculum 

Standard C2: Written curriculum 

The school’s written curriculum reflects IB philosophy. 

 
 



Practice 1d There is documented evidence that the curriculum developed addresses the five essential elements of the Primary Years Programme. 

Findings of the team Unit planners and other curriculum documents explicitly state how the essential elements are addressed through students’ learning experiences.  The 
PYP coordinator can explain how the essential elements are addressed through the programme of inquiry and other single subjects. The school 
provided all teachers with an in-school workshop focussed on the approaches to learning to further enhance this essential element. Teachers and 
students are able to present student work that provides further information on how past units of inquiry have addressed the knowledge, skills, 
concepts and the learner profile attributes. Teachers are able to explain how the essential elements are addressed through particular units of inquiry, 
however, some year teachers communicated that the development of the PYP attitudes was an area which they believed required further 
development. 

The IB Recommends 
that 

The school should facilitate a curriculum review process involving all teachers, with the aim of ensuring that the curriculum addresses all five 
essential elements of the PYP, focusing on attitudes.   

Support in IB 
Documentation 

Making the PYP happen: A curriculum framework for international primary education, p. 56 

 

Practice 7a The programme of inquiry includes the study of host or home country, the culture of individual students and the culture of others, including their belief 
systems. 

Findings of the team Teachers can relate learning experiences that focused on the study of the host or home country, the culture of individual students and the culture of 
others, including their belief systems. Classroom displays and student work show information on how students have focused on the study of the host 
or home country, the culture of individual students and the culture of others, including their belief systems. The board of trustees explained how the 
vision of the school was to provide an international curriculum that developed internationally-minded students while respecting and developing an 
understanding of the Filipino language and culture. The Christian Living Education and World Religions teachers could explain how they presented 
the belief system of Christianity while including exposure and acceptance of other belief systems. 

Commendations The school's programme of inquiry includes the study of the home country, the culture of individual students and the culture of others, including their 
belief systems. 

 
 
 

  

Conclusion of the IB 
 
Based on the analysis of the self-study questionnaire, the supporting documents and the findings of the school visit: 

  

Standard C2 

The school’s written curriculum reflects IB philosophy. 



  School’s conclusion IB conclusion 

School’s progress with regard to IB 
recommendations for this standard from the 
previous evaluation process or from authorization.  

• The school has taken 
into consideration the IB 
recommendations from 
the previous evaluation 
process or from 
authorization. 

Conclusion • Shows satisfactory 
development 

• Shows satisfactory 
development 

  

Section C: Curriculum 

Standard C3: Teaching and learning 

Teaching and learning reflects IB philosophy. 

 

Practice 2a The school ensures that inquiry is used across the curriculum and by all teachers. 

Findings of the team Some classroom observations show students engaged in inquiry where students:  
° explore, wonder and question  
° experiment and play with possibilities  
° make connections between previous learning and current learning  
° collect data and report findings  
° research and seek information  
° solve problems in a variety of ways.  

 
Some teachers used language associated with an inquiry-based approach to learning such as "tuning-in, sorting out, making connections". Few 
teachers were able to explain how they provide students with an opportunity to "go further" with their own inquiries. Students described opportunities 
that they were given for personal inquiries such as passion projects. These were facilitated outside of the school day and presented in class. 
Timetables do not consistently provide block periods of time to allow for in-depth inquiry. Some teachers described the regular movement of their 
students to and from single-subject classes as a challenge. Some conversations with teachers and the pedagogical leadership team demonstrated an 
awareness of the inquiry indicators as a way of planning for and reflecting on inquiry during stand-alone or single-subject subject teaching and 
learning. 

The IB Recommends 
that 

The school should continue to facilitate ways to enhance teachers’ knowledge and skills in approaching teaching and learning through inquiry, to 
ensure a consistent approach in all year levels and across all subject areas. The inquiry indicators could be used to support and enhance inquiry 
during single or stand-alone focused teaching and learning. The school should review their class timetables, to enable the teachers to engage 
students in sustained inquiry.   

 



Practice 3a Teaching and learning addresses the competencies, experiences, learning needs and styles of students. 

Findings of the team The school has provided teachers with ongoing professional development and support in building their knowledge and understanding of 
differentiation and how to apply this in practice. Teachers express the ways in which they exercise differentiation in their teaching and learning. They 
provide examples of how their teaching and learning practices have changed over time in relation to differentiation, as a result of ongoing 
professional development and support from the pedagogical leadership team, as well as from colleagues. Students are grouped and regrouped for a 
variety of learning situations. The pedagogical leadership team is able to explain the school’s approach to differentiation in teaching and learning. 
Students, especially those identified with learning needs, receive a level of support that enables them to succeed within the range of their abilities. 
Students shared examples of how their learning needs and styles were addressed, such as being provided choice in presenting their understanding. 
One student said, "I even learned about the type of learner I was, and the different ways I could help myself learn." Some samples of assessed 
student work show how teaching and learning address the various competencies, experiences learning needs and styles of students. Some displays 
show how students are given the opportunity to share their thinking in a variety of ways. 

Commendations The school has invested time and resources to ensures that common approaches are established in addressing the competencies, experiences, 
learning needs and styles of students in a variety of learning situations through professional development and through the support of an experienced 
and large student learning support team. 

 

Practice 7 Teaching and learning addresses the diversity of student language needs, including those for students learning in a language(s) other than mother 
tongue. 

Findings of the team The mother tongue language for the students at the school is English, although they are Filipino by nationality.  The language of Filipino is taught 
daily from Kindergarten to Year 5 as an additional language and supported by a Filipino language learning team so that the students are able to 
access the Filipino community outside the school. Some teachers can give examples of how they meet the diversity of student language needs in 
both English and Filipino. All teachers understand that they are responsible for language development of students in both Filipino and English, 
however, teachers discussed the difficulties of having wide ranges of language ability in the one class. The language B team identified challenges 
when integrating to units of inquiry.   

The IB Recommends 
that 

The school is to ensure that all teachers further adapt learning experiences to address the diversity of student language needs, including those for 
students learning in a language(s) other than mother tongue.   

 

Practice 12 Teaching and learning develops student attitudes and skills that allow for meaningful student action in response to students’ own needs and the 
needs of others. 

Findings of the team Some samples of assessed student work demonstrate opportunities for students to develop meaningful action. Students can discuss and describe 
actions arising from their learning and what makes them meaningful or not. Students’ self-reflections show awareness of attitudes and skills that allow 
for meaningful action. The PYP coordinator communicated that encouraging meaningful action was an area that required further development. The 
school's self-study and action plan highlighted meaningful action as an area for growth, and plans for future goals. The pedagogical leadership team 
acknowledged that the communities understanding of action was often limited to indirect action, such as fundraising, or direct action, such as 



supporting the local schools. Through conversations, it became clear that broadening the communities understanding that action can include 
advocacy, research, or action such as a change in habit, thinking or feeling could be beneficial.   

The IB Recommends 
that 

The school should develop a system that would support the recording of meaningful action that results outside the classroom and after a unit of 
inquiry takes place, and further develop the communities understanding of possible ways to take meaningful action.   

 

Practice 16 Teaching and learning develops the IB learner profile attributes. 

Findings of the team Displays and samples of assessed student work include examples of how the IB learner profile attributes are developed. These displays and 
assessments show diverse approaches to the development of, and reflection of, the learner profile attributes.  Homeroom and Single-Subject 
teachers can give examples of learning experiences that develop the IB learner profile. Students can give examples of learning experiences that 
develop the IB learner profile, and can make links to the importance of the attributes, providing examples of how the attributes support their success 
both at school and outside of school.  Classroom observations show examples of how the IB learner profile is developed.  Unit planners indicate 
specific IB learner profile attributes that are focused on for each unit of inquiry. Teachers can give examples of how they plan for authentic ways to 
develop the specified attributes for the units of inquiry.   

Commendations Students are aware of their development according to the IB learner profile attributes, and teachers communicate confidently about the importance of 
these attributes.   

Support in IB 
Documentation 

IB learner profile booklet 

 
 
 

  

Conclusion of the IB 
 
Based on the analysis of the self-study questionnaire, the supporting documents and the findings of the school visit: 

  

Standard C3 

Teaching and learning reflects IB philosophy. 

  School’s conclusion IB conclusion 

School’s progress with regard to IB 
recommendations for this standard from the 
previous evaluation process or from authorization.  

• No recommendations 
were made from the 
previous evaluation 
process or from 
authorization. 



Conclusion • Shows satisfactory 
development 

• Shows satisfactory 
development 

  

Section C: Curriculum 

Standard C4: Assessment 

Assessment at the school reflects IB assessment philosophy. 

 

Practice 1b Assessment addresses all the essential elements of the programme. 

Findings of the team Several teachers are able to provide examples of ways they address knowledge and concepts of the programme through assessments. Single-
subject teachers are able to provide examples of ways they address transdisciplinary and subject skills, knowledge and concepts Documentation of 
assessments provides few examples of how some of the essential elements of the programme are addressed. While the assessment policy 
describes how assessment at the school addresses all the essential elements of learning: 

• the acquisition of knowledge 

• the understanding of concepts 

• the mastering of skills 

• the development of attitudes 

there is only some evidence of assessment of the essential elements across the whole school. 

The IB Recommends 
that 

The school should review its assessment practices in order to ensure that assessment strategies and tools address all the essential elements of the 
programme, specifically the skills and attitudes.   

 

Practice 2 The school communicates its assessment philosophy, policy and procedures to the school community. 

Findings of the team The school has a published assessment policy. The school community, including parents, understands the philosophy of PYP assessment. The 
parents and students were supportive of the varied assessment practices. While teachers demonstrate an understanding of the philosophy of PYP 
assessment, some teachers were unable to discuss the policy and how it impacts assessment practices at the school. 

The IB Recommends 
that 

The school should continue to develop an understanding of the school’s assessment policy and procedures throughout the school community.   

Support in IB 
Documentation 

Making the PYP happen: A curriculum framework for international primary education, p. 54 

 



Practice 3 The school uses a range of strategies and tools to assess student learning. 

Findings of the team The teachers share the variety of strategies used throughout units of inquiry that includes: 

• Rubrics 

• Observations 

• Narratives or anecdotes 

• Self-reflections 

• Peer-reflections 

The teachers could describe the use of prior assessments in order to activate prior knowledge and the ways they analyse of prior assessment in 
order to differentiate or tweak the tasks to meet the needs of the students. The teachers shared ways they gather information and understanding 
through a variety of different ways that include stories, drawings, videos, poster, conversations with students. Teachers shared that through the 
different strategies students select to share their knowledge and understandings they are able to gather information about what students know and 
understand. Students could describe a number of different ways the teachers assessed their learning. They gave examples, such as exit cards, mind 
maps, t-charts, individual reflections, peer-assessments, conferencing and presentations. They communicated that the assessments were often 
about the process, the learner profile attributes and the skills they developed, as well as knowledge. 

Commendations The school uses a range of strategies and tools to assess student learning.    

Support in IB 
Documentation 

Making the PYP happen: A curriculum framework for international primary education, pp. 48–51 

 

Practice 4 The school provides students with feedback to inform and improve their learning. 

Findings of the team The assessment policy states how teachers will provide students with feedback to inform and improve their learning. The criteria for success in 
assessments are clearly identified for students and teachers.  The unit of inquiry rubric is developed in a way that promotes the development of 
higher order thinking skills and deeper understanding of concepts. Many teachers described their growth in understanding assessments, including the 
change from focusing solely on a summative assessment. They explained their understanding of the importance of formative assessments to inform 
and improve student learning. In conversations, teachers demonstrate an understanding of formative assessment. Some teachers acknowledged the 
need for this understanding to be reflected more consistently in practice across year levels, and for feedback to become more timely and relevant for 
students.   

The IB Recommends 
that 

The school should further develop procedures to provide students with feedback to inform and improve their learning, and continue developing the 
teachers understanding of formative assessment practices. 

Support in IB 
Documentation 

Making the PYP happen: A curriculum framework for international primary education 

 



Practice 6a Student learning and development related to all attributes of the IB learner profile are assessed and reported. 

Findings of the team Student learning and development related to the attributes of the IB learner profile are reported. Samples of student work and classroom displays 
provide evidence of how student learning and development related to the attributes of the IB learner profile are assessed and reported. Student 
portfolios document the student's self-assessment of the attributes of the learner profile. Students discussed at length the ways in which the learner 
profile attributes are used in assessments, that support them in their learning and goals for future improvement. They expressed their passion for the 
learner profile as a way of making them "better people and better learners". They also expressed an understanding of why the learner profile is so 
important by stating "the learner profile isn't just about school and work, it is about life. They gave examples of how they used the learner profile 
attributes outside of school to help them interact with others and learn independently.   

Commendations The school has developed assessment and reporting processes to determine and share student learning and development related to all attributes of 
the IB learner profile.  

 
 
 

  

Conclusion of the IB 
 
Based on the analysis of the self-study questionnaire, the supporting documents and the findings of the school visit: 

  

Standard C4 

Assessment at the school reflects IB assessment philosophy. 

  School’s conclusion IB conclusion 

School’s progress with regard to IB 
recommendations for this standard from the 
previous evaluation process or from authorization.  

• No recommendations 
were made from the 
previous evaluation 
process or from 
authorization. 

Conclusion • Shows satisfactory 
development 

• Shows satisfactory 
development 

  

 


